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Introduction

Reading is largely taken for granted, particularly at the Junior Secondary School
that language teachers hardly think of it as a basic skill that
requires the most
careful attention. Yet if a child fails to master the skills of
reading, the rest of his other
education is either a flat failure or only a
limping success. Research figures are hardly
needed to demonstrate that most secondary school students cannot read with
adequate
comprehension. Their inadequacies are clear in their inability to cope with the texts
provided for them; they indicate their limitations by their failures in the final written
examinations. Moreover, many of them are unable to read, understand and
complete
application forms for employment. In view of the absolutely indispensable role of
reading in modern life and the fact that a civilized standard of living is not attainable
without the ability to read, this paper sets out to review the current status and function
in formal education, with specific reference to the
junior secondary school education in
Nigeria as set forth in the National Policy on Education and to suggest a functional
reading programme which will be consistent with the aims of our secondary school
education and the over-all objective of
preparation for higher education and for useful
living within the society.
The paper focuses on the 155 because, for some children, formal education
terminates upon completion of the 155 level;
they will leave after the three years to learn
a trade. With this fact in
mind, the new national policy on education emphasizes the
need to take reading at this stage more seriously, since it is
through reading that
children can gain mastery of the various
subjects and thus acquire the ability to lead
useful lives within the society.
While we appreciate the several
attempts made at defining reading, for our
purpose, reading particularly at the 155 involves:
a
The acquisition of skills the mechanics of
reading;
The interpretation and application of the skills as a tool for
(b)
understanding the content areas of the curriculum and acquiring
meaningful vocational and recreational activities.
(JSS),

so

-

The Present State of Reading at the JSS.
The responsibility for the teaching of
reading has traditionally been placed on
the primary school teacher and it is assumed that the
child, on leaving the primary
school, has mastered the essential skills of reading. Since this assumption is prevalent,
the concern for the poor readers is seldom voiced, and,
consequently, very little is done
to improve the students’
reading ability. The secondary school teachers as a whole
remain relatively unconcerned with the
reading process. Quite often. we forget or ignore
the fact that, the reading skills
developed in the early years of the child’s schooling are
not adequate for the effective
reading of the specialized materials in higher classes and
beyond. Teachers at the secondary school level also often fail to recognize that
improvement in reading is of first importance because it will not only improve learning
in every area of the curriculum but also will
develop the child’s personality. A teacher
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who is seriously interested in and enthusiastic about improvement of reading has much
to offer the students. Davis (1960: 295-299) states:
since learning to read is a lifelong process it cannot be mastered in the elementary school;
so high school and college instructors have the responsibility for helping students to
continue their growth in reading skills.
A look at the administration and instructional pattern of the secondary school shows
a strict subject compartmentalization with each
subject taught by a subject specialist.

While this arrangement is understandable it throws the reading teacher into no
department and so makes reading development rather difficult. However, it should be
noted that reading cannot be taught in isolation at the secondary school.

Goals of Reading at the JSS.
Bond and Kegler (1961) indicate that the primary goal of reading in the senior
secondary school is to maintain a balance between growth in essential reading skills and
abilities, to maintain interests improve tasks, to increase fluency, and to adjust the
reading rate to the demands of the various contents fields.
Reading instruction at the 135 therefore demands a special approach because it
should emphasize different goals, and employ different instructional arrangements and
strategies, focusing on different kinds of materials, and calling upon different teacher
competencies. In essence, in the junior secondary school, the major goal should be to
take readers and turn them into students. That is, they should be taught how to study
their subject matter and how to turn reading into an enjoyable leisure activity. Reading
instruction at the JSS should therefore serve three purposes:
1.
to repair whatever deficiencies children might have brought from the
primary school. This can be achieved through a directed reading
programme.
2.
to develop children’s primary reading skills to enable them to cope with
the academic work required of them at school.
3.
to develop good reading habits that will make reading a life-long leisure.
Harris and Sipay (1976) assert that until children are able to use the
tools of learning such as textbooks, reference books and library books
their educational opportunities are limited.
Reading instruction, though seen in compartments according to subject areas,
should be a sequential and developmental process extending through primary to
secondary school to adult life with different reading skills emphasized at different stages.
This calls for a comprehensive programme that includes: reading for information,
reading to solve problems, reading for recreation and reading for appreciation. The
children need to have sufficient reading skills to be able to understand materials in
social studies, general science, technical and vocational programme, mathematics and the
physical sciences.
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at the Junior Secondary School
We must first view the place of reading in the total spectrum of curricular
offerings. That is, how are the goals and skills described above organized into the
acquisition of knowledge in every subject? How may we extend the reading techniques
What new techniques are
which have been introduced in the primary school?
demanded by the introduction of more complex and subtle materials in the secondary
school curriculum, and how may these be developed? The National Policy on Education

Reading Programme

(1981)

“

states:

The junior secondary school curriculum will be both pmvoutional and academic, and that
it will teach all the basic subject which will enable pupils to acquire further knowledge and

develop

skills.

The curriculum is structured

as:

(a)

Core

(b)

Social Studies, Art and Music, Practical Agriculture, Religious and
Moral Instructions.
Pre-Vomtional Subjects-Woodwork, Metal work, Elearouits, Medianim,
Local Crafts, Home Eeonomits and Business Studies.
Non-Vocational Electives-Arabic Studies and French.

Subjects

-

Mathematits, English, Nigerian Languages, Science,

(c)
These broader and deeper subjects create the need for direct instructional practices to
help the students extend their reading abilities. These subjects require not only basic
reading skills, but also a variety of specialized reading skills and modes of inquiry. In
one respect, then, one must regard the reading programme as a service area. At each
of the several rungs on the educational ladder, it must meet the needs imposed upon it
by the several curricular areas; these neetb are different, at least in degree if not in
kind, at the two secondary school levels. At the junior secondary school, for iristance,
one finds well-defined subject areas, each requiring a
group of concepts and related
vocabulary that must be developed. As one rises on the ladder, the content in the
various subject areas becomes increasingly difficult in terms of concept level, vocabulary,
and sentence length and complexity. Thus,increased demands are placed on the learner
for greater facility and precision in word perception and comprehension. Furthermore,
in the junior secondary school much more than in the primary school, reading involves
interpretation and evaluation; simple intake, that is, understanding what the author says,
is almost not enough. Additionally, attention to speed reading is desirable, with
emphasis on rate and comprehension.
All that has been said of reading in the junior secondary school could be
repeated for the senior secondary school, but the complexity of the content of the
various curricular areas at the senior level makes even greater reading demands.
Reading at either the junior or senior secondary school, therefore, becomes more highly
specialized as the learner (now a student rather than a pupil) moves into the more
specialized types of subject matter. In literature, for example, the student is concerned
not only with such elements as plot and characterization in a narrative selection, but
also with the author’s style and method of accomplishing the desired mood and effect
Because of the differential reading demands plawd upon the secondary school student,
he or she must learn how to adjust to the reading requirements of each task in terms
of rate, purpose and outcomes. The student must become adept and independent in all
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recognizing vocabulary, setting purposes, locating information,
and organizing them in the light of the study objectives.
ideas,
evaluating

aspects of the study act
and

in

-

selecting
For example, word recognition in reading must be extended throughout a student’s
entire edumtional programme. From the rudimentary practices initiated in the primary
school, teachers at all levels must help students expand their ability to cope with new

words. Problems of connotation and denotation must be dealt with. Furthermore,
critical reading needs to be taught. Children at this stage are entering the adolescent
world when they are most likely to be bombarded or surrounded by all kinds of
Students
unfounded claims, exaggerations, fake advertisements, romantic stories, etc.
and
their
own
their
to
raise
be
thinking
against
should therefore
put
questions
taught
that of the author in order to establish the truth or the validity of the claims. It would
be worthwhile therefore, for the teacher to aim at the level of critical reading. Greater
insight into the use of context clues, and into the difference between form and function
must be provided. Also in the area of vocabulary, understanding the material in each
subject area of the school programme also demands knowledge of technical and
abstract terms. A literature or English teacher realizes this when he or she uses the
term ‘metaphor’ or pronoun as does the mathematics teacher using the term parabola
or the social studies teacher using the term ‘loyalty’, ‘longitude’, ‘latitude’, ‘socialization’,
etc. The number of such technical and scientific terms is overwhelming. The mistaken
assumption that these terms are clearly understood by all students at any given time in
a course may well contribute to their difficulties.
In order to achieve effective reading the following reading programme at the
junior secondary school illustrating the essential reading skills and their application to
the overall objectives of the total school curriculum is hereby suggested. The
programme covers all subjects in the school.
1.
Using the table of contents, index of titles, glossary, biographical data,
introduction and summary, chapter titles, subheadings and other
marginal notations in books.
P
Studying vocabulary, using the dictionary for general background of
word meanings, technical and scientific terms.
w
resource materials, e.g., the library, for collecting and organizing

Easing
ta.

P

M
9

wams

2"?

Recognizing main ideas in a passage and noting and recalling pertinent
supporting details.
Making inferences, recognizing mood or tone, imagery, figurative
language, etc.
Noting the sequence of materials in a passage, organizing materials in
chronological, topical, regional, etc., order.
Following directions.
Critim'l reading and drawing conclusions.
Adjusting reading rate to the requirements of the material.
Skimming to locate information.
Using and reading maps, pictures, and charts.
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The above items in the suggested programme can further be regrouped and
made to focus on specific concepts in line with the objectives of the junior secondary
school. For example, item 1 of the programme seeks to develop independent studv
skills because knowledge of the various parts of a book such as the table of contents,
index, title, glossary, etc. enhances independent study, a vital need of students at the
secondary school level. Items 2 and 3 above provide the necessary general background
knowledge of word recognition, pronunciation, word meanings, etc. The problems
vocabulary poses to children can be eliminated if the reading skills of using the libraiy,
the dictionary and other resource materials are developed. Items 4,5,6, and in fact, all
the others, deal with overall reading comprehension. Comprehension, the major goal of
reading, is a primary factor at every level of reading, from simple pleasure to critiml
evaluation. It demands logical development and makes for learning. Furthermore,
learning to use maps, pictures and charts relates very well to total reading
comprehension. For example, the maps, diagrams, pictures and other types of
illustrations found in abundance in many science and social studies texts can greatly
enhance meaning. It should not be considered out of place, therefore, for reading
instruction to include them. Also inherent in the total complex of skills constituting
reading comprehension are those items related to the organization or structure of
materials. This includes what Robinson (1961) calls "cluster" skills, that is, reading for
details and main ideas, labelling topics and sub—topics, solving problems, and reacting
to and using the ideas gained through reading.
and Recommendations
The article has discussed the current status and function of reading instruction
and outlined a reading programme suitable for the junior secondary school system.
Learning to read, study and select appropriate reading materials are viewed in this
paper as continuous processes rather than as skills which can be achieved at one period
of time. Even when students leave our care upon graduation, they have just begun to
develop. At colleges and universities, in the business world or at home, they must
continue to grow. A strong reading programme at the secondary school can provide the
background so that they are able and willing to grow. Those teachers who are most
interested in having their students master content, be it science, mathematics, literature,
social studies or anything else, will find that there is in reality no dichotomy between
teaching reading and teaching content. When fused with the teaching of content the
teaching of reading skills and the selection of materials appropriate for each student
make. it possible for students to understand content. Content area teachers are not
expected to teach reading skills in isolation but they will find that learning is facilitated
if they teach those skills which are necessary for understanding their materials. This
they am do at the same time that they teach the content. Although the path from
research output to classroom applications is never direct, suggestions for a sound
reading programme have been drawn from the writer’s knowledge of research findings
on, and theoretical views of the nature of reading, the nature of its goals in relation to
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in both the
the demands of the curriculum, and the current situation regarding reading
in
schools
and
Nigeria.
secondary
primary
It has been pointed out in this article, therefore, that, because of the reading
demands placed upon secondary school students, they need to learn to adjust their
and outcomes. In
reading to the requirement of the task in terms of rate, purpose
for
the
a
secondary school
has
junior
the
reading
programme
addition,
suggested
paper
core subjects, the pre-vocational subjects
of
the
the
across
cuts
that
one
spectrum
level;
and the non-vocational electives.
In order to achieve the objectives of the reading programme in the over—all
curriculum, it is recommended that reading specialists should be trained to provide
teachers of
reading courses in schools. However, in the absence of such specialists,
school
English should be ready to develop a broader view of the junior secondaryof other
demands
with
the
curriculum
curriculum, and should familiarize themselves
should
disciplines Additionally, teachers of English, particularly in secondary schools,
a service for other
also
as
but
as
an
academic
not
view their subject
discipline,
only
way, English
disciplines, so as to help students understand these other subjects. In this of
students at
functional reading ability
towards
will
teachers
developing
help
language
the junior secondary school.
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